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Sample Assessments

Who: DESE-selected sampling of teachers from all subject areas

What: All assessments (except daily “practice” homework)
used during two-week window

When: The first two weeks in October

Where: Schools undergoing full reviews or targeted MAP
standard reviews

Why: To help answer essential curriculum question, “Is the

written curriculum implemented within buildings and
classrooms in the district?”
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Classroom Observations
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Purpose of informal observation

To provide the team with strategies
for using an informal observation
approach and data collection to
inform reflective feedback on the
prevailing instructional practices
utilized in the district.

\_ /




Classroom Presence:
eProfessional/courteous

eSpend enough time to
gather data (10-15 min)

eTalk with students when
necessary/possible

eReview lesson plan

eMove to next room

MSIP 4th Cycle Classroom Observation Form

District Building

Date Time

1 Beginning 0 Middle (3 End

Subject/Learning Objective

Room M. Team Mzmber

Grade Level

[ Largegroup [ Smallgroup 1O Independent work 1 Coteaching/Class within a class

lustruclional Delivery Meiliod Observed

lnstructisnal Strategies

1 Special Education self-contained

(Mark “E" for actercive, "M ior modere, or <57 Tor slight) (Mark “E” for avienstee, "M for moderats, of <57 ior signg) Tedmelogy
— = Was technology sed?  OiYes O o
Oass discussion Advance organizers g, please chack the type(s) used and
Conperative lsaming igpecify srucure) Graphic organizers the use level.
Distance |earning Horlirguistic represenation Typeis) of Tachnology InUse
2 Shudent compuisr
Group wiork Problem-based) projecbbased learming O Digial camerzy multi
" " 2 " L Graphing coulator
Guided practic Research - generating and testing hypotheses
Uik proctice S - O Hancheld compuer
Hanuds-onyesperimens/ laboratory work Sirnilarities and differences i Intemet
- = - DL equipment
Leal cermlers S nd note taki
rning mmiarizing and n ng QProjecor
Lecture Other O Teacher workstation
Peer enaluation gm.:m histard
- DOK | DOK Higlesi -
CQuestion and anseer Level ng | Beadved Technology Use Lewel
Seat work (2.9, workshests textbook readings) 0 Level 1 - Centers o aquiing and
: Level 1 | Reall pradicing echnical skl echnology &
Student presantatiors Lewel 2 | Shill Concept something o larn.
Other o i Lewel 2- Autornaes Iraditional
Lewel 3 | Strategic Thinking taacher and studen roles; bachnology is
i i i Lewel 4 | Estended Thinki opliorl
O Noirstructional adivity obsarved g D Level 3 Skandior
Student En it Level products; echnokogy s emential.
0 High (Abuve o) Classraom Learming Environment
O Moderate (75-500) The physical climate s: i ;
10 Lo (50-T4%) 0 Cerduciveto Iea'nﬁg The instructional cirmate is
3 Disengaged (Below 50%) O Somewhat condudve b lzami o Condudhe 10Iearn_|ng i
£ - ng 2 Semewhat conducive to leaming
Teacher Engagement QO Not condudve to l=arming 3 Mot conducive to leaming
OYes Ol (Check all that appy) (Check ol that qogl)
o Q Classroom design 3 Disruptive behmior
Student Work on Display in Classroom 0 Attractiveness [ (ti4ask behaviar
0 Student work is displayed O Exernal disruptions O Ladk of organization
0 Studert work is not displayed 0 Cleanliness T
[ Intermal disruptions
Purpose of Displayed Work SL?,T“”* 2 Other:

O Bemplars” work displayed with sooring guide

O indusive display (shudent work displayed regardless of quality)

L Purpose of display net distinguishable

O Differentiabed instrudion obsarved.
Desaibe

[ Teadher reinforced effort or prowided feedbadk.
s gibe

Commenis (if necessary):

DEBE 3134752 w0E



/ Classroom Instruction that Works \
Nine categories of instructional strategies

Category ES Percentile gain
|dentifying similarities and differences 1.61 45
Summarizing and note taking 1.00 34
Reinforcing effort and providing recognition .80 29
Homework and practice A7 28
Nonlinguistic representations Ve 27
Cooperative learning 73 27
Setting goals and providing feedback .61 23
Generating and testing hypotheses .61 23
| Cues, Questions, and Advance Organizers .59

N
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/ Instructional Delivery \
Methods

Lecture: Delivery of information to a group by the teacher
teacher-controlled

Question and Answer: An expression of inquiry that calls for a reply
an accountability tool

Class Discussion: Dialogue among students and teacher

Open-ended questions are used and students are encouraged to ask questions of
each other

Guided Practice: Teacher-led short activities with students attempting the

task at hand
The teacher must closely monitor what the students are doing to see that the

\ instruction has "taken." Mistakes need to be corrected if seen by the teacher /
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/ Instructional Delivery \
Methods

Cooperative Learning: Students working together as partners or in
structured small teams on clearly defined learning tasks

Students may be responsible for each other's learning and are held
individually accountable for the group’s success. Examples include think-pair-
share, round robin, jigsaw, inside/outside circle, etc.

Group Work: Students working together in partners or small groups

Groups of students sitting together doing their own work who are free to talk
with each other as they work

quups of students completing a project together without clear identification of
roles

Hands-on/experiments/laboratory work: Instructional activities that include
both content and process promoting student discussion

Peer evaluation: Instructional activities, such as peer review, peer
assessment, peer tutoring, and peer editing, designed to give students real
responsibility to assess and provide feedback




/ Instructional Delivery \
Methods

Learning Centers: Designated classroom areas where students
partake in specific learning activities

Distance Learning: Usually involves a situation in which the
teacher and students are separated by time, location, or both

It can be used to supplement or enhance curriculum and
assessment through real-time electronic field trips or
videoconferencing, to deliver and/or receive courses in real
time from remote sites, or to take online courses.

Seat Work: Worksheets or textbook reading assigned for
individual practice or study

Student presentations: Students present projects, experiences,
Kor discoveries to their classmates in a formal setting /
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Instructional Strategies

Advance Organizer: An instructional unit that is used before direct
instruction or before a new topic; allows the learner to recall and transfer prior
knowledge to the new information being presented in the lesson

Graphic Organizer: a visual communication tool using symbols to convey
meaning, express ideas, or depict relationships between facts, terms, and/or
ideas within a learning task

May be referred to as knowledge maps, concept maps, story maps, cognitive
organizers, or concept diagrams.

Nonlinguistic representations: Students acquire and retain knowledge
through visual imagery, kinesthetic activity, auditory experiences, and so
forth. Students may create concept maps, idea webs, dramatizations, or
computer simulations to represent their thinking.

requires students to use knowledge and skills they have acquired or need t

Problem-based/Project-based learning: A teaching method that
o)
Kdevelop to solve a real-world problem through an extended inquiry process /

10
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Instructional Strategies

~

Research-generating and testing hypotheses:
Students make predictions or draw conclusions and
explain their thinking as they test and generate
hypotheses.

Similarities or differences: Students identify
similarities and differences using or creating
comparisons, classifications, metaphors, or analogies.

Summarizing/note-taking: Students learn to identify
the most important aspects of what they are learning by
taking notes or summarizing material.

\_

/
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Depth of Knowledge (DOK)

~

Norman Webb’s alignment system

Categorical Concurrence --- measures the extent to which the same or consistent
categories of content appear in the standards and the assessments.

Depth-of-Knowledge Consistency --- measures the degree to which the knowledge
elicited from students on the assessment is as complex within the context area as what
students are expected to know and do as stated in the standards.

Range-of-Knowledge Correspondence --- determines whether the span of knowledge
expected of students on the basis of a standard corresponds to the span of knowledge
that students need in order to correctly answer the corresponding assessment
items/activities.

Balance of Representation --- measures whether objectives that fall under a specific
standard are given relatively equal emphasis on the assessment.

Source of Challenge --- determines whether the primary difficulty of the assessment
items is significantly related to students’ knowledge and skill in the content area as
represented in the standards.

/

Adapted from pages 4-5 36 of Web Alignment Tool (WAT) Training Manual 1 2
http://www.wcer.wisc.edu/wat/Training%20Manual%202.1%20Draft%20091205.doc



4 N

Depth of Knowledge Consistency

Measures the degree to which the
knowledge elicited from students on
assessments is as complex as what
students are expected to know and do
as stated in the curriculum/GLESs/Show-
Me Standards

\_ /
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Depth of Knowledge

\

"The mind is not
a vessel to be
filled but a fire
to be kindled."”

—On Listening to Lectures (Plutarch)

/

14



Depth of Knowledge

Level 1 Recall
Recall of a fact, information, or procedure.

Level 2 Skill/Concept
Use information or conceptual knowledge, two
or more steps, etc.

Level 3 Strategic Thinking
Requires reasoning, developing plan or a
sequence of steps, some complexity, more
than one possible answer.

Level 4 Extended Thinking
Requires an investigation, time to think and
process multiple conditions of the problem.

15

http:/ /www.wcer.wisc.edu/wat/TILSA%20Dissemination%20Webb%20presentation%20for%20Training%20%20July%2024%20%202005.ppt#286,12,Slide 12



Expectations for Student Performance

Acquire Use Extend
. Strategic Extended
Recall Skill/Concept Thinking Thinking
. Perform Demonstrate Conjecture, Solve non-
Memorize . Generalize routine/ make
Procedures Understanding :
Prove connections
. Conduct Communicate Analyze Apply concepts
Memorize L . : /make
Investigations Understanding Information :
connections
Demonstrate Analyze/ Generate
Recall : . Evaluate
/Explain Investigate /Create

Dr. Bonita Potter, Office of Academic Education — Mississippi
http://www.mde.k12.ms.us/C&lpresentation.ppt#327,30,Slide 30

16

This information is adapted from Webb, Norman L., Research Monograph No. 8, “Criteria for Alignment of Expectations and
Assessments in Mathematics and Science Education,” Council of Chief State School Officers, 1997.




BLOOM’S TAXONOMY

KNOWLEDGE / REMEMBERING
“"The recall of specifics and universals, involving little

. . . . /4
more than bringing to mind the appropriate material

COMPREHENSION / UNDERSTANDING

“Ability to process knowledge on a low level such that
the knowledge can be reproduced or communicated

. . " n
without a verbatim repetition.

APPLICATION / APPLYING
“Using information in another familiar situation.”

ANALYSIS / ANALYSING
“Breaking information into parts to explore
understandings and relationships.”

SYNTHESIS and EVALUATION /
EVALUATING and CREATING

“Putting together elements & parts to form a
whole, then making value judgments about

the method."

WEBB’'S DOK

RECALL

Recall of a fact, information, or procedure (e.qg.,
What are 3 critical skill cues for the overhand
throw?)

SKILL/CONCEPT

Use of information, conceptual knowledge,
procedures, two or more steps, etc.

STRATEGIC THINKING

Requires reasoning, developing a plan or
sequence of steps; has some complexity; more
than one possible answer

EXTENDED THINKING

Requires an investigation; time to think and
process multiple conditions of the problem or task.

Wyoming School Health and Physical Education Network (2001). Standards, Assessment, and 1 7
Beyond. Retrieved May 25, 2006, from http://www.uwyo.edu/wyhpenet
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When assigning the DOK level, consider...

the level of work students are most commonly required to perform

the complexity of the task, rather than its difficulty.

The DOK level describes the kind of thinking involved in a task, not the
likelihnood that the task will be completed correctly.

the complete domain of items that would be appropriate for
completing the task.

Identify the DOK level of the most common of these items.

If there is a question regarding which of two levels an objective
addresses, it is usually appropriate to select the higher of the two
levels.

\_ /

Adapted from page 36 of Web Alignment Tool (WAT) Training Manual 18
Norman L. Webb and others



http://www.wcer.wisc.edu/WAT/Training Manual 2.1 Draft 091205.doc
http://www.wcer.wisc.edu/WAT/Training Manual 2.1 Draft 091205.doc

Depth of Knowledge (DOK) Levels

Identify

Connad

Synthesize

Apply Concapts

Critique

Analyze

Craata

Recall dements and details of story
struciure, such as sequence of
events, charader, plot and setiing.

Condudt basic mathematical
calcudations.

Labsl locations ona map.

Represant in words or diagrame a
saentific concept or relatanship.

Perfarm routine procadures like
miasuring length or using
punchuation marks correctly.

Desaibe the features of a place or
people.

Design

Prowe

Draw

List

Defina . Label
Memariza
Calculate llustrate
Arrange Wha, What, Whan, Whare, Why Measure
Mama
Rapeat Slate Tabulale Report
Tl Lsa
Recall Recognize Cuate

Apprise
Critiqua

Formulate

Hypothasiza

Identify and summarize the major
events in a narrative,

Usa confext ques to identity the
meaning of unfamiliar words.

Describe the causefefect of a
particular event.

Identify pattemns in events o
behavier.

Formulate a routine problem given
data and condifions.

Organize, represent and inferpret
data,

(Stratagic Thinking)

Develop a Logical Argument
Use Concapts to Solve Non-Routing Problems

Explain Phenomena in Terms of Concepls

Drraw Conclusions

Cite Evidance

Salve routine muliplestep problems.

Level Identify Patterns
One Graph Organize
(Racall) [Iass'rf','
Construct
Level Saparate .
Mad
Four CausefEffadt y
%mis:].j Estimata Predict
Level Compare Intarprat
Three Ralate Distinguish
Usa Confext Cues

Calegorize
Collact and Display

Make Observations

Infiar

Construct
Compara

Invastigata

iffarantiate

Support ideas with details and
examples.

Use vaice appropriate to the
purpose and audience.

Identify research questions and
design imvestigations for a
saentific problem.

Develop a saentific medel for a
complex situation,

Determine the authars purpose
and desaibe how it affects the
interpretation of a readng
selection.

Apply a concept in other corexts.

Summariza

Show

‘Lovel One Activities | Level Two Activities Level Three Activities Level Four Activilles

Conducta project that requires
spedfying a problem, designing and
conducling an expenmen, analyzing
its data, and reporfing resulis/
sobitions.

Apply mathematica model 1o
illumiinate a problem or sibation.

Analyze and synthesize
infarmation fram multiple sources.

Desiribe and illustrate how comman
themes are found agoss tests from
different cultures.

Design a mathematical modelio
infarm and solve a practical
or abstract situation.

19
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What does this LOOK like in the classroom?

\

Level One (Recall) —

Level Two (Skill/Concept) —

Level Three (Strategic Thinking) —

Level Four (Extended

hinking) —

\_

/

20
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Procedures

School

Is there a good match among the curriculum
objectives, instruction and what teachers are
assessing?

® DOK of curriculum objectives

® DOK of instruction
® DOK of summative assessment items

Administrator

What is the DOK of the assessments in the building?
® Expectations
® Curriculum Alignment

/

® Curriculum Implementation

21
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Understanding Grappling’s
Technology and Learning Spectrum

~

Excerpted with permission from: “Transforming Teaching and Learning with Technology,” facilitator’s guide. 22
eMINTS National Center. July 2007.



¥ ¥ TECHNOLOGY AND LEARNING SPECTRUM

Technology Literacy Uses

Adapting Uses

Transforming Uses

Technology Focus - Aoquiring/Practicing

Technolopy Skills

“Tust-in-case” technology skills ar acquired for possi-

ble future nesds

B Literacy ciawes

B Learning bavdwae awd soffuare

B Strdents projeas are techeoloagy faowed maher dhan
expecting mandand w fucenvionally drive the wie af

revimology B levrning
B Curricolum provides Sopic”™ for wohnology wes

Instructional Focus

Technology-centered padagosy

B Taacher ralk is Techmology wallt” mher than “larning
nalk.”

Technology uses are organized for their own sake

B Acguiring and asessng rechuical sl

B Offfned as reparare ander aprional
experiencelprograns

B Albwed rben “real work™ i wmpleed or considered
alwermarive’ rewand ” acoivites

B Resaard done ro dagrn rool and proceses

B Faches wew weobwology ar somehing w laarn or do

Staff Develepment Focus

Dresignated “experts” tend to be self-initating in
leaming on their ovm, O'ther interested staff mostdy
lzam on their own rime and own dime,

Technology Fecus - Optonal/Adapuve Learning

Tasks

Integraring is rranslared into “use it for something,

anything. . just use it”

B Dl and practice w¥eh conrenr soffware

B [nviroaional gaoes

B Froductivity tools wed re adapr assignme n sk
rvers i whe pase wxthour rcbnolspy

B Corrdenfom provides Topics™ for recinsolopy wses

Instructienal Focus

Teacher-centered, Direct Instruction pedagogy

B Teacher ralk & Same stovies wh new wols™ —
vhere ir comfluion thar wewy wols miake new
freruicrional stovies.

Technology usss are adapred/provided bur stll option-
al for traditional curriculum goals.

Teacher and soudeer roler remain the same
Learvinghseamens pracice are wechanged

Stademy experiences dependd upon racher direvad
RTINS

Resamh & o ok up”and Tl mee fack”

Teachers wienw rectmology as invererning bur opoonal
and PO MEeATY 10 acfiene present curriculum goal

Staff Develepment Fecus

Partidparion and support while encouraged is still
optional as well 25 unfocused. Staff development
funding is inadequate — less than 30% of wral tech-
nology budger supports staff development.

Technology Focus - Essential Leamning Tasks
Integraring is “justin-time” technology skills as nead-
ed for learning content standards/projecs

B Complex barning and tunking iools

B Comnramity leaming tools

B Asscanent fools

B Froductivity took wed re consrucy meareing, awd

[produce iuformarion weftl to orbers

Instructienal Focus
Srudent-centerad, constructivist pedagppy
B Teackher ralk & “hew sories winh new wols

Technology uses enable new leaming tasks not possi-
ble withour technology

B Snedens rols ecpand 1o include explovers,

producers of Enowdedge, ommanictror and
setf-divemad karners

Teacher role expand ro feclide faoiliners,
desipners, larnens, and researchers

Legrnieg and asesmten practices are obarged
Studerss iniviace vechwolagy wie as chey creave wheir
PR SEATRT experiones

Resrarch i nunained inguiry for oviginal chinking
and coneclirions wefiud ro orbers

Teachers wew rechmology as esenviad for develgpenens
af bigher-orier shinking skids (HOTS)

Staff Devele pment Focus

Essential skills and practices are articulated, expect-
ed, suppormed and measured for @ reachers, Ade-
quate funding of ar lzast 30% of technology budget
is in place.

http://www.bjpconsulting.com/files/MAPPSpectrum.pdf



/ Technology

Was technology used? (| Yes [/ No
If yes, please check the type(s) used and the use level.

~

] Internet
] Lab equipment
| Projector

'] Other

Type(s) of Technology In Use
] Student computer
1 Digital camera/multimedia
1 Graphing calculator
"1 Handheld computer

1 Teacher workstation
1 Interactive whiteboard

Technology Use Level

[ Level 1 — Centers on
acquiring and

practicing technical skills;
technology is

something to learn.

[] Level 2 — Automates
traditional

teacher and student roles;
technology is

optional.

[] Level 3 — Expands role
and/or

products; technology is

essential. /

24
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Student Engagement

~

\_

“Schools cannot be made great by great teacher performances. They will

only be made great by great student performances.”

--Phillip Schlechty

Student Engagement Level

High (Above 90%)
Moderate (75-89%)
Low (50-74%)

Teacher Engagement
Yes L1 No

Disengaged (Below 50%)

25
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